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Abstract

The present paper is part of an ample research oreacher
assessment model in the pre university educatistersy The purpose was to
establish the theoretical aspects of the assessmobjgct taken into
consideration. Thug, have presented and described the assessmentt,objec
which involves the teacher’s performance, the aanénd the result of the
teacher’s activity, which is materialized in thepilis knowledge
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Introduction

The present paper is part of an ample researcht@scher assessment model
in the pre university education system. The purpese to establish the theoretical
aspects of the assessment object taken into coasate Thus, we presented and
described the assessment object, which comprigesetither's performance, the
content of the taught subject and the result of tdecher's activity, a result
materialized in the students’ competences. The wwmdsents the main ideas
concerning the assessment object; there is a laygu to the establishment of the
object concept content; there were also a sumedfribss and research directions in
this field. We note that any position, point of wiend personal opinion of the
researchers and trends in pedagogy representedréadon.

Literature review

The object of the assessment was studied by mathormay but for the
relevance of our paper, we mention the most reptaiee ones. Thus: H. Bernard
[2] and L.A. Branskamp brought the aspects includethe teachers’ evaluation in
high education as a new element [3, p. 65-70].

J.G. Donald stressed the criteria for universiaicteng [5, p. 74-88].

K.A. Feldman remarked the link between studentngsti of specific
instructional dimensions and student achievemerat part of a correct evaluation
[6, p. 583-645].
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P.W. Musgrave analyzed the teacher as an objettteo$ystem of learning
sociology [13, p. 136-140].

Therefore, being studied and improved by eachemedy of the outstanding
researchers which brought new points of view, gs2asment object comprises the
following three major and representative componemitich shall be presented
below: the teacher’'s performancéhe content of the taught school subjentthe
result of the teacher’s activity, a result mateizad in the students’ competences

The assessment object

a. The specific literature deals with the teachpegormance. There are a lot
of studies and authors who tried to identify thicefncy factors of this process.
Thus, Hildebrand in 1971, Kulik and Mckeachie irv29Feldman in 1976, Centra
in 1979, Marsh in 1981, [15, p. 71; 7, p. 14] askbd students to list the
characteristics of the best teachers. The obtaresdlts were grouped in the
following categories: the capacity of analysis/égsis, the course organization/
clarity and the interaction between teacher/styddmat teacher's dynamism and
enthusiasm.

b. The content of the taught school subject isl@roaspect connected to the
quality of the teacher’s activity. Research wasdumted by L.A. Braskamp [4,
p. 45-54], G. French-Lazovic [7, p. 73-89], andestipedagogues. Their studies
focused on two aspects of the content evaluatioa: dourse planning and the
subject knowledge. The obtained efficiency and watabn criteria factors are the
following: for the course planning: objectivity, ment, teaching methods,
evaluation means, bibliography; for the subjectvidedge — the subject content
and the bibliography. The evaluation criteria fbe ttourse planning concretized
into: clarity, precision, pertinence and coherentdee evaluation criteria for the
subject knowledge were: exactness and elucidation.

In order to transmit proper knowledge, the teachmisst have a deep
knowledge of the school subject and show intellctnobility, in order to help
students create “cognitive maps” and operate cdammmscamong different ideas.

Shulman [17, p. 4-14] introduced the collocatitve pedagogical content
knowledgeThus, the teachers have to master two types of laune:

* of the content, named also the profound knowleafgihe subject;

* of the curricular development.

The content knowledge is very important and itnete the teaching process,
including the most useful ways of representing aadsmitting the content to be
taught as well as the ways of transmitting effidierthe specific concepts of a
lesson or of a subject.

Following the same line of pedagogical view andelieping it, Glatthorn is
another specialist who underlines the represemtatib the ideas using new
analogies or metaphors. This is called the new cehgmsion, within which the
pedagogical acts are carefully thought and readentii® teacher gains a new type
of the comprehension of the scopes, the taughtestshjthe students and the
pedagogical mechanism generally speaking. Othearelers stress the idea that
the didactic process in conformity with the audesapposes the understanding of
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the difference which could take place because ef different cultural profile,
personal experiences, the cultivation of the natiteligence in different ways.

c. The result of the teacher’s activity, seen i@ shudents’ performances is
the third aspect of the teacher’'s evaluation. Thesee studies conducted by G.
Leinhard [9, p. 165-179]. He identifies the teasheasfficiency by taking into
account the annual success during at least thags pé study.

Another specialist who analyzed this aspect is @@ [16, p. 18-27]. He
remarks a series of doubts referring to G. Leinhdebry: good teachers can
receive weak groups of students; the efficiency lmamnfluenced by the students’
anxiety during the examinations, the tests can ltragbacks, the teachers can
offer help during the examinations and so on. Tlaeealso other shortcomings:
the teacher is not the only person responsiblewaat the students learn. The
skills, the motivation, the interests of the studesre also important factors which
contribute to the teaching process. The efficiebests at the class level are
considered to be inefficient and tend to suppagtgkills at lower levels. Another
difficulty in the usage of the progress realizedshydents as a criterion is that we
cannot exclude totally the concurrent or initialliences of different factors not
related to the teacher.

Detailed analyses of the teacher — student inferactwere conducted by
many specialists. In their study, M. Miclea and@prea [11] present the following
factors which reflect the quality of the teacheaatgivity: the courses preparation
and organization, the knowledge of the taught supjeommunicative abilities,
passion for the taught subject, availability ane thlations with the students, the
quality of the students’ examinations.

V. Pavelcu [14, p. 14] thinks we can affirm withalaubt, that by controlling
the students’ level of knowledge, the teacher adsmtnis own didactic methods.

C. Platon [15, p. 73-76] considers that the phemom®f teachers’ evaluation is
more complex and subtle, going beyond what onanotice during the class activity.
Thus, the author speaks about the concept of cempet She identifies four
variables of it. The model includes four areas:

- the area of the academic knowledge (initial tragin

- the area of specialized knowledge (psycho-pedagbtyaining);

- the area of the specific abilities (specific to fhre university/university
system of learning);

- the area of the personal characteristics (propeatt and every teacher).

The area of the academic knowledge determinesrtiditade of the initial
academic training and identifies the space forréwriired knowledge to each and
every teacher. The importance of mastering thghtaschool object is a basic
condition for the professional competence. Thimasea statistic variable that can
be gquantified.

The area of the specialized knowledge is alsotesstavariable measured by
the institution.

Unlike the two above-mentioned areas, where wengeet variations at the
variable level, the area of the specific abilitgstable. These abilities have to be
demonstrated by any teacher.

The last area refers to attitudes and personalitiggal This field requires
individual investigations.
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The teacher’'s competence, summed up by the foas &an be defined as the
ownership of a repertoire of knowledge, abilitiesdaprofessional attitudes
considered to be necessary for an efficient agtivit

V. Belous [1, p. 99] also makes references to threcept of competence,
defining it as the ability or capacity of fulfillgnthe purposes of the education. The
teacher’'s competence within the educational actioesmans the ability of his
behaviour in a specific way in a pedagogical situmt Thus, the competence
represents the possible behaviour, while the pmidiace shows the real behaviour.

N. Mitrofan [12, 1988] presents in detail the tearth competences. He says
that the competence is conditioned by informatidhe teacher’'s behaviour is
reduced to a dimension, such as the normativeiigctivhat is why this type of
behaviour refers exactly to: the purpose of thedmihaction, the time of the
action, the place of the action, the concrete meaih@ction, the obtained
performance of the students.

Being under the influences of all these competenttess teacher can be
characterized by a so called “pedagogical styldgidy constant way of working
with the students, depending on his personalitg, ¢ulture, passion, gained
experience, different pedagogical situations.

Another interesting observation is made by M.F.dr¢e-Beauport [8, p. 3-
6]. He discusses the attitudinal aspect, whichsigally marginalized. It is shown
that there are many factors leading to this maligaton: the confusion in
understanding the affective objectives, the opisiaonditioning the individual
attitudes, the lack of the obvious difference betwthe cognitive and the affective
aspects.

Within the educative relation, the three aspectsewledge, abilities and
attitudes — are in a permanent interaction. Knogdedas a determinant role and
gives a specific power to the abilities and at@sidThe abilities represent a
concretization of the knowledge and attitudes. att@udes personalize, give a
sense to the knowledge and abilities and transforem. So, for an accurate
evaluation of the teacher’s activity, we have tetato consideration all the three
mentioned aspects.

P. Lisievici [10, p. 242-248] speaks about the eation of the initial
training with the further professional evolutiorheél forming of the teacher seems
to be characterized by the diversity and the incosigce of the professional
competences which must be developed on one handhatite ambiguity of the
roles, on the other hand.

This situation makes the option between the prlegyositions regarding the
teacher’s training more difficult. The option caa &ituated between two extreme
variants:

a)the initial complete and sufficient training, seas covering all the
professional career;

b)the professional training consisting of a “first &iit”, useful for the first
professional years; further professional progrant specific assistance bring the
necessary corrections.
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Conclusions

All the presented points of view suggest the follayaction directions:

— the conception of the initial training as a firdage in a process of
continuous forming; also taking into considerattbe professional development;
the chance of opportunities for professional dgwelent, courses for professional
improvement, programs for the training improvemedimalized with certified
documents;

- the idea of linking the initial training with thegzctice, not in the sense of
learning a theory which can be further applied, imginly as an option for the
preponderancy of the courses centred on problems;

- the participation of some active teachers to thidaintraining of the
teachers. It is interesting to note that thesehi@chave a special status, as they
shall spend a great part of their working time aihaol and other part in the
forming institution;

- the usage of a strategy based on the competenagogment. This
orientation in the initial teacher training seemshiave appeared as a reaction
against the exclusive theoretic training, whiclteémote from the classes realities
and at the same time less relevant for the furaelters’ needs.

REFERENCES

» Belous V.,Inventica Asachi Publishing House, 1999, lassy, p. 99.

» Bernard H., Fontaine FQuelques éléments d’information pour faciliter la
mise en ouevre du guide de l'enseigment. 2 paitéxaluation de
'enseignement-cours par lepairs, Universite de Montreal, Service
pedagogiwue, 1988, 32 p.

* Braskamp L.A., Brandemburg D.C., Ory J.@yaluating Teaching in
Higher Educationyol. 5, nr. 1, 1980.

» Branskamp L.A., Ory J.C., Pieper D.MStudent Written Comments:
Dimensions of Instructional Quality“Journal of Education Psychology”,
1981, n. 73.

» Donald J.G.Criteria for Evaluating University Teaching. Proaleg of
the Conference on the Evaluation and ImprovementUafversity
Teaching: The Canadian Experienddontebello Quebec, 1983.

* Feldman K.A., The Association between Student Ratings of Specific
Instructional Dimensions and Student Achievementfinihg and
Extending the Synthesis of data From Multisectiomlidity Studies,
“Research in Higher Education”, vol. 30, n. 6, 1988

» French-Lazovic G.Peer Review: Documentary Evidence in the Evaluation
of Teaching,"Handbook of Teacher Evaluation”. Red. Jason Milmna
California, Sage Publications, National Council d&heasurement in
Education, 1981.

45



46

Leconte-Beauport M.F Integration des savoirs, des savoirs-faire et de
savoirs-etre par le biais des reprezentations fdeues dans la relation
educative Mésure et évaluation en éducation, vol. 1812985.

Leinhard G., Novice and Expert Knowledge of Individual Students’
AchievementiEducational Psychology”, 18 (3),1983.

Lisievici P., Evaluarea in ingamant. Teorie, practic, instrumente,
Aramis Publishing House, Bucharest, 2002, 304 p.

Miclea M., Oprea D.Evaluarea academit; Cluj-Napoca, 2002, 89 p.
Mitrofan N., Aptitudinea pedagogic EDP, Bucharest, 1988.

Musgrave P.W.Profesorul — obiect al sociologiei igamantului,in vol.
.S0ciologia educgei si Tnvatamantului’, EDP, Bucharest, 1977,
coordonator Fred Mahler, 372 p.

Pavelcu V.Problema notegcolare,in “Vremeascolii”, nr. 1-2, 1938.
Platon Carolina, Evaluarea califizii Tn  Tnvaramantul universitar
Universitatea de Stat din Moldova, @hiu, 2005, 274 p.

Ropo E.,Teachers’ Conceptions of Teaching and Teaching #Weha
Some Differences between Expert and Novice Teadheide presented
at the Annual Congress of the American Associafion Educational
Research,Washington, 1987.

Shulman L. Ways of Seeing, Ways of Knowing, Ways of TeacWags of
Learning about TeachindgJournal of Curriculum Studies”, nr. 28, Sept.-
Oct., 1992.



